This paper presents findings from a study that examined the relationship between school responsiveness under different choice arrangements and the processes by which families make choices about schools. The study is part of a larger, ongoing project being conducted in 16 metropolitan high schools of choice in Chicago, Illinois; Washington, D.C.; and Chattanooga, Tennessee. This paper focuses on seven schools within three types of schools of choice--Catholic (three schools); single-focus magnet (two schools); and multifocus magnet (two schools). A survey of all 12th-grade students' parents, a total of 565, elicited an overall response rate of 49 percent. Findings indicate that different types of families prefer different types of choice arrangements for different reasons. Overall, parents choose schools overwhelmingly for academic reasons. Second, parent involvement differs according to different choice arrangements. Catholic schools facilitate greater levels of parent involvement, and multi-focus magnet schools are least effective in this area. Third, schools under different choice arrangements respond differently to parents. Catholic and single-focus magnet schools tend toward more structural responsiveness. Of the three types, Catholic schools have the most effective parent communication. In conclusion, schools that function from a communitarian perspective, such as Catholic and single-focus magnet schools, rather than from a bureaucratic one, have higher levels of commitment and parent involvement. Five tables are included. (Contains 78 references.)
.)
The purpose of this study is to better understand how school choice influences parent involvement and what role the school plays under different choice arrangements in responding to parents.
While the debate over the merits of school choice is often limited to choice among public schools, the private sector has historically responded to parental dissatisfaction with public schools by establishing their own schools. By including both public and private schools in this study, we examine a range of school choice alternatives.
Likewise, the research literature investigating parental choice and parent involvement needs to be examined 2 simultaneously for both sectors if we are to understand the relationship between family choice and parent involvement.
Two strands of educational research on school choice have emerged over the past twenty years. The first has focused largely on parents' reasons for school choice and has been limited to private schools (e.g., Bauch, 1987; Bauch & Small, 1986; Erickson, 1982; Greeley & Rossi, 1966; Greeley, McCready, & McCourt, 1976; Kraushaar, 1972) . This literature has established that such factors as social class differences, differences among private school types, and differences between families who initially enroll their children compared to those who transfer from public to private schools are related to parents' preferences in schooling and perceptions about the school (Erickson, forthcoming; Maddaus, 1990 ). Bauch and Small (1986) developed a typology listing four dimensions of parents' reasons for school choice.
These are academic and curriculum reasons, d4.scipline, religion and values, and various noneducational considerations (e.g., location of the school, transportation availability, child's choice). This literature has focused largely on parents as educational consumers concluding that patrons of denominational schools seek them primarily for religious reasons, although in more recent years such patrons are increasingly concerned about academic excellence (Bauch, 1989b) .
A parallel literature on parental choice examines parents' choice of public school districts compared with parental choice processes for private schools (e.g., Darling-Hammond & Kirby, 1988; 3 Frechtling & Frankel, 1982; Williams, Hancher, & Hutner, 1983 ) and on parental choice alternatives within a public school district (e.g., Bridge & Blackman, 1978 ; 'Frechtling, et al., 1980; Fox, 1967; Nault & Uchitelle, 1982; Witte. 19911. Compared to private school parents, public school parents use superior searching methods; and parents' level of educational attainment influences their capacity to make informed choices due to lack of information (e. g.; Bridge, 1978; Nault & Uchitelle, 1982) . However, Bridge's (1978) data suggest that parents' information changes over time and that lower-income families eventually receive information similar to that of higher-income families indicating that socioeconomic status may not play a decisive role in determining how and why parents make school choices (Bauch, 1989a) . In assessing together the separate literatures on private and public school choice, it is clear that questions about family choice in both private and public sectors have not been studied in a coherent, systematic fashion.
The second strand of educational literature on choice has concentrated on types of public school family choice arrangements including intra-district and inter-district plans, open enrollment schools, magnet schools, specialty schools, and public voucher plans (e.g., Metz, 1986; Raywid, 1985) . Given the innovative nature of these diverse choice arrangements, the literature is largely explanatory, focusing on the goals and structure of these innovations. Considerable controversy surrounds some aspects of family choice arrangements such as "dumping" and "creaming" in which it is assumed that under choice plans, higher socioeconomic 4 families will end up in the best schools and poor families will be left in low quality public schools. Some studies of magnet schools conclude that these types of schools are successful in improving school quality (e.g., Blank, et al., 1983; Levine, et al., 1980) ; however, it is unclear whether such schools can capitalize on the advantages of choice found in private schools--clear purpose, shared goals, flexible management, small size, a community orientation, and a host of other quality school factors (Chubb & Moe, 1990; Coleman & Hoffer, 1987; Erickson, forthcoming; Hill, et al 1990) .
Simultaneously, research on parent involvement has clearly established a strong connection between student achievement and parent involvement (Epstein, 1992; Gordon, 1977; Henderson, 1987;  Hoover- Dempsey et al., 1987; Tangri & Moles, 1986; Swap, 1984) .
This research has focused on a wide range of related family factors that influence students' performance in school. These factors can be grouped into several major categories: demographics, school related, family related, and idiographic. Within each category, previous studies have found a large number of specific factors that influence parent involvement. Among demographics, for example, parents in high socioeconomic families are more likely than are parents in low socioeconomic families to be involved with their children's education, as evidenced by parental participation with teachers and schools, and such involvement improves their children's academic performance (e.g., Fehrmann, Keith, & Reimers, 1987; Lareau, 1987; Stevenson & Baker, 1987) . Also, urban and 5 African-American families are often at risk for parent involvement due to a cultural dissonance between these families and the schools (Irvine, 1990; Lightfoot, 1975) .
Among school-related factors, for example, Schickedanz (1977) has classified various parent activities in schools as they effect the decision-making role of school staff members. the more active roles parents take at school, the greater the benefit of parental involvement for promoting academic and social change in schools (Comer, 1980 (Comer, , 1984 (Comer, , 1988 Gordon et al., 1979; Leler, 1983; Warnat, 1980) . Among family related factors, parents improve their children's academic achievement by spending more time with their children in pursuit of activities that aid in cognitive development such as reading with their children, participation in homework (Cooper, 1989; Epstein & Dauber, 1991) and providing enriching cultural experiences (e.g., Bloom, 1985 Bloom, , 1986 Leibowitz, 1977; Resnick, 1987; Scott-Jones, 1984 (Seginer, 1983; Stevenson, et al., 1986; Wright & 6 FNI Wright, 1976) and through "parenting styles" that foster good communication between parents and their children and responsible behavior which contributes to successful school performance (Dornbusch et al., 1987 
Data and Methods
The study reported here is part of a larger, ongoing project of schools and families being conducted in sixteen metropolitan high schools of choice located in Chicago, Washington, DC, and Chattanooga, Tennessee. To be included in the project, schools had to meet the following criteria: (1) serve a large proportion of minority or low-income students, (2) admit all or a portion of their students through choice and a formal application process, and (3) draw a large portion of students from inner-city areas. The parent survey data reported here are augmented with information provided by the schools. The three private schools enroll 100% of their student body in college preparatory or academic programs.
The two single-focus magnet schools are organized academically around a single theme and enroll the smallest number of students among the schools in the study. One focuses on arts and sciences, serving 400 students of whom forty-two percent are AfricanAmerican.
The second school focuses its programs around the agricultural sciences. It serves 240 students from middle and upper-middle income families, of whom 67% are African-American and 22% are Hispanic. Approximately 10% of students come from families below the poverty level.
The two multi-focus magnet schools are large, comprehensive high schools each serving approximately 2,000 students. One serves 100% African-American students of whom 25% come from families with incomes below the poverty level. The other is a more working or 1
We acknowledge the limitation that we are not examining parents' choice options in a given community; rather, our study is limited to examining discrete types of schools of different choice arrangements in individual settings.
middle-class school with only 5% who have incomes below the poverty level; however, it has a sizeable minority population enrolling 81%
African-American students. Both schools have multiple programs ranging from college preparatory to vocational and remedial programs.
The majority of students are enrolled in programs designated for students who attend the school by neighborhood 
Sample
For the purposes of this study, only parents who chose these schools or their specific magnet programs are included. In each school all twelfth grade students were given questionnaires to hand deliver to their parents and return in a sealed envelope to a central collection point at the school upon completion. The sealed envelopes were returned to the researchers. The total response rate, across all seven school was 49%. Specifically, Catholic schools returned 62% of the delivered surveys, single-focus magnet schools and multi-focus magnet schools returned 50% and 42%, 10 respectively. Although the response rate may raise some concerns, the data suggest that the respondents generally are similar to parents who choose these schools as indicated in the above description. (See demographics in Table 3 ).
Instrumentation
The initial survey for this research was based on questions used in previous surveys which examined relationships between parents and schools (Becher, 1984; Erickson & Kamin, 1980; Goodlad, 1983; Hess & Holloway, 1984; Horn & West, 1992; National Catholic Educational Association, 1986) . Revised versions of the original questionnaire were used in a series of studies which examined
Catholic schools (Bauch, 1988 (Bauch, , 1993 Bauch & Small, 1986; Bauch, et al., 1985) . The questionnaire was subsequently piloted in Spring 1991 in public schools of choice as well as Catholic schools (Bauch & Cibulka, 1988) .
Based Jn these earlier analyses, final adjustments were made to the questionnaire.
Procedures and Variables
To study parent involvement and school responsiveness under three different types of school choice arrangements (i. e., Catholic, single-focus, multi-focus), chi square and discriminant analyses were conducted.
Chi square analyses examined the relationship between parents' reasons for choice among the three types of choice arrangements while discriminant analysis was used to determine differences among the three school groups in terms of parent involvement and school responsiveness. Discriminant analysis is a multivariate procedure which distinguishes between groups of respondents based on a series of discriminating variables.
The goal of the analysis is to find a linear combination of variables that maximizes the differences among groups in the sample to best determine which parent-school interactions best distinguish among the three types of school choice arrangements.
As indicated previously, the conceptual framework for this study focuses on four sets of variables: Catholic and single-focus magnet school parents tend to be similar in minority composition (64.8% and 57.1%, respectively) and parents' expectations for their child's level of educational attainment--82.8% and 93.6%, respectively, expect their child to 2The correlation between income level and highest level of school attainment of the respondent or his/her spouse is r=.49, therefore income was used in the analyses. 14 obtain a college degree or higher.
In contrast, multi-focus parent choosers tend not to be Catholic (82.1%) , are more likely to be minorities (86.2%), and do not expect their child to graduate from college (24.0%).
Reasons for Choice
Controlling for income and ethnicity, the parents in these three different choice arrangements--Catholic schools, single-focus magnet schools, and multi-focus magnet schools--differ in their reasons for school choice, parent involvement, and perceptions of school responsiveness. The first analysis examined the extent to which parents in these three types of schools differed in their reasons for school choice. There is not a significant relationship between career reasons for choice and types of school choice arrangements.
A summary of those parents indicating "yes" to a particular reason for choice by school choice arrangement is presented in Catholic and single-focus magnet school parents in that these schools are chosen for similar reasons, more so than are multifocus schools.
( Table 4) Parent-School Interactions
The next analysis investigated the extent to which parentschool interactions differ by school choice arrangements.
This analysis resulted in an optimal subset of ten variables from the original 14 which best discriminate the sample into the desired groups. The results are presented in Table 5 . In contrast, the second function discriminates between the Catholic (.40) and the public magnet schools, that is, single focus (-.65) and multi-focus (-.19) . Thus, the second function discriminates along a private-public school dimension. The Wilks Lambda of .874 indicates that thirteen percent of the variance in parent-school relations is accounted for by parents whose children attend a Catholic school compared to either type of public magnet school.
( That is, they are more likely to agree that they have current information about school policies and their children's school progress. They are also more involved in an active way at school in that they are more likely to say that they frequently help out at school and serve on school committees. However, they are less likely than parents at multi-focus schools to say that they frequently check over or help with homework. This may be due to the fact that students in these schools either have less homework or that they need less monitoring or help from parents with their homework. In addition, parents at Catholic schools exhibit another parent involvement advantage in that they are more actively involved at home with their children in enforcing rules that contribute toward getting homework accomplished such as limiting TV. They also take a greater initiative in contacting the school directly regarding course selection or their children's school progress than parents in the public magnet schools.
,Several other variables in this study do not distinguish amongst school choice arrangements: The extent to which parents receive school information directly from their child or at meetings, attending school meetings, and enforcing rules about school school issues at home. Similarly, the extent to which the school contacts parents does not discriminate among school choice arrangements.
21
In perceiving their schools to be more responsive than multifocus schools, parents in Catholic and single-focus schools feel their schools are more effective in communicating with them, more frequently seek their advise in making school decisions, and require parent volunteering. However, parents in these schools are less likely than parents in multi-focus school to say that the school provides information to parents about course selection and how to help students. This may be due to the fact that in schools with a more narrowly-defined curriculum, it is less necessary to communicate with parents about course selection than in larger schools with more broadly-defined programs and a wider array of course selections. In addition, Catholic school parents are even more likely than parents at their single-focus counterpart schools to feel that home-school communication is effective, that is, that the school responds to them quickly and makes them feel welcome and at ease when they need to contact or come to the school about a problem.
However, Catholic school parents are less likely than magnet school parents to say that the school requires parent volunteering.
Since Catholic schools have a tradition of parent involvement, it may be less necessary than in magnet schools to require involvement and more characteristic to invite parents to participate, especially in light of the greater emphasis in Catholic schools on helping parents feel at ease in approaching the school. A greater array of family types choose these schools for a greater array of reasons.
Conclusions and Implications
Single-focus magnet school choice is preferred by the same type of families that prefer Catholic schools with the exception that they tend not to be Catholic, and for the same reasons with the exception of moral development. Multi-focus public magnet schools are least likely to be preferred by Catholics, those with higher levels of educational attainment, and those with higher Catholic and single-focus schools tend more toward structural responsiveness (Cibulka, forthcoming) in their dealings with 24 parents than do public magnet schools.
Structural responsiveness has more to do with deliberative planning or strategizing how a school might interact more effectively with parents, rather than leaving such interactions to chance.
These conclusions raise the question of how it is that schools having a unified theme appear better able to involve parents in the school and in their children's education. In this regard, work by Bryk, Lee and Smith (1990) and Bryk and Lee (1992) is instructive.
In considering the research on public and Catholic schools from an organizational perspective, Bryk, Lee and Smith (1990) conclude that Catholic high schools function from a communitarian perspective and public schools from a bureaucratic one. Bauch, P. A. (1993) . Improving education for minority adolescents:
Toward an ecological perspective on school choice. In N. F.
Chavkin (Ed.). Families and schools in a pluralistic society. 
